This research is a qualitative study comparatively examining the views of high school teachers and students related to discipline perception and discipline problems. The study has been realized at a vocational school during the 2014/2015 school term. Maximum diversity and criterion sampling methods have been followed for the formation of the study groups with 18 teachers and 16 students. The data collected through semi-structured interview forms has been evaluated by content analysis. As a result of the study, it has been observed that the teachers define discipline as a wholistic system, self-control and providing the necessary learning environment, while the students define it as self-control, obeying the rules and respect. The participating teachers, who agreed on the idea that discipline does not mean bullying or passivizing the individuals, described rudeness, lack of interest in the lesson and misbehavior as disciplinary problems. According to the teachers, not fulfilling the responsibilities and rudeness; according to the students, preventing the course from running and not being interested in the course are the most experienced discipline problems at their respective schools. Pursuant to the acquired results, the students differ from the teachers by thinkink that behavior such as not obeying the directives, using hazardous items and harming the environment/objects are the most common problems.
Differing perceptions of these tasks and responsibilities by the teachers and the students or not realizing them at all may cause many problems for classroom discipline. For this reason, the students and the teachers sharing this common environment should have a collective perception and understanding what discipline is and which behavior is qualified as a discipline problem. Solving of problems related to discipline, understanding the possible reasons, taking the necessary action and solving the problematic behavior in a relevant way is all related to this (Manning & Bucher, 2007) .In other cases, situations such as an uncertainty in the classroom environment, behaviors affecting the order negatively and experiencing teaching problems will increase (Helvacı, 2010) . According to related literature, it can be be seen that the subject has been examinded from the teachers' point of view and behavior has been defined as a discipline problem from the teachers' angle (Aygün 2013; Çerçi, 2009; Çetin, 2013; Ding, Li, Li & Kulm, 2008; Erol, 2014; Güner, 2009; Kara, 2008; Lewis, 2001; Sadık, 2002; Sadık & Aslan, 2015; Sağanak, 2008; Tartwijk, Brok, Veldman & Wubbels, 2009; Tomal, 2001) . The gained results indicate that teachers mostly perceive behavior affecting the teaching/learning process in the classroom (not following the course, not bringing educational materials to the school, not realizing the assigned tasks, being disrespectful to the teacher, walking around in the classroom, interrupting the course, making noise, etc.) and behavior negatively affecting the relationships in the classroom (talking with a loud voice, polluting the classroom, being rude, interrupting friends, telling a lie, etc.) as discipline problems (Çetin, 2013 , Dağlı & Baysal, 2011 Demir, 2011; DeSouza & Ribeiro, 2005; Ekici & Ekici, 2014; Gökyer & Doğan, 2016; Infantino & Little,2005; Kuzu, 2007; Mitchell & Bradshaw, 2013; Öz & Sadık, 2015; Stephenson, Linfoot & Martin, 2000) . Studies examining the views of students about discipline problems (Döker, 2006 (Döker, , İnce, 2011 Lewis, 2001; Polat, Kaya & Akdağ, 2013; Rahimi & Hosseini, 2012; Sarpkaya, 2007) and comparative studies on teacher/student views (Atıcı &Çekici, 2009; Lewis, Romi, Qui & Katz, 2005) are relatively limited.
Taking the subject from the views of the teachers as well as the students into account is undoubtfully important for determining the attitudes of the two parties towards this subject. However, this situation can result in being one-sided in determining discipline problems and their causes as well as for producing solution proposals. According to Mainhard, Brekelmans and Wubbels (2011) , the perception of individuals about discipline can cause them to state the behavior causing discipline problems and their causes. Manning and Bucher (2007) , following the same thought, state that many factors such as developmental conditions, the psycho-social environment, genetic dispositions, and instinctive situations affect the perception of discipline. This situation especially plays a great role at high schools. Because high school students in their adolescent period with developing conditions are in a rapidly changing period (Siyez, 2009 ). The students can show reactions to the perception of behavior or situations which are not a problem for them as being without discipline or being problematic during this period where they experience rapid changes not only physically but also emotionally Also, situations or enforcements they will witness later can cause them to exhibit a more destructive behavior (Sarpkaya, 2007; Watkins & Wagner, 2000) . In the classrooms where the students and the teachers do not have a common understanding about the aim and requirements of discipline; disacords or conflicts because of being misunderstood is inevitable, making effective classroom management and behavioral management more difficult (Edwards & Mullis, 2003; Öz & Sadık, 2015) . Related to these reasons, research is necessary examining the comparison of discipline perceptions of teachers and students and which behavior is qualified as a discipline problem by them. This study which examines the views of students and teachers simultaneously is important in regard of being a mirror between groups who share the environment, and for showing how they evaluate the in-classroom behavior. Answers to the questions below are tried to be found with this goal:
1. How are the perceptions of teachers and students related to what discipline is? 2. How are the perceptions of teacher and students related to what discipline is not? 3. Which behavior is qualified as a discipline problem by teachers and students? 4. Which discipline problems are experienced mostly in their schools/classroom according to the students as well as the teachers?
Method

Research Design
The study is a phenomenology research determining the views of high school students and teachers about discipline problems and their perceptions of discipline. Phenomenology research focuses on the facts which we are aware of but do not have a deep and detailed understanding for. (Johnson & Christensen, 2004) . Phenomenology cannot present concrete and generalized results relevant to the nature of qualitative research. But it is important as presenting examples, explanations and experiences which will help us to learn and understand facts (Cropley, 2002) . The basic fact which is examined in this study is discipline.
Study Groups
It is necessary to work with people who will be able to reflect facts or experience them according to the research in phenomenology studies (Patton, 2002) . In this context, this study has been carried out with teachers and students as participants. Criterion sampling and maximum variation samplingmethods have been used for the determination of the participants.
Teacher Study Group
The group is created of 18 teachers working at a vocational high school in the Seyhan District of Adana during the 2014/2015 school term. The teachers work with all classes of the grades 9-12 (criterion), come from different disciplines and have been working for different periods (maximum variation). Eight of the participating teachers were male, 10 were female. Their job experience ranges between 5-10 and 10-15 years; they have been working in the fields of Physics (f:2), Chemistry (f:2), Biology (f:1), English (f:3), Geography (f:2), Turkish Language and Literature (f:4), as well as Mathematics (f:3). Most of the teachers are graduates of educational faculties (f:12), four teachers have a master's degree.
Student Study Group
It consists of 16 students, two male and two female students from all grades (criterion) where the teachers who have been interviewed teach. The fathers and mothers of the students mostly are graduates of elementary and secondary school. Their mothers are housewives; the fathers are self-employed or workers. The parents of the students have at least three children and live together. Four of the students work out of the school hours and the families have a low income (1000-1500 TL). Their academic success is at a low and middle level.
Data Collection Tools
The data has been collected with semi-structured interview forms which were developed simultaneously for the teachers and students according to expert views from the literature by the researchers. A pilot implementation was performed with two high school teachers and two high school students to verify the understandability of the questions and to discover any problems. The interviews have been done in the guidance room; they have been completed in 20-25 minutes. The interviews have been recorded with a sound recorder upon the approval of the participants.
Data Analysis
The content analysis technique has been used for the evaluation of the gathered data. Firstly, interview records were written down, a total of 32 pages of text has been compiled as data. A general framework has been followed during the coding; the data was examined with an inductive understanding. During the coding process, the researchers did the coding independently and the consensus between the coders was found to be .82 through the Miles & Huberman formulation (1994, p.64) . In case of different coding ideas, the researchers decided jointly what the code will be. Two researchers established the themes; in the last step, the data was arranged in tables. In the presentation of the findings, quotations came directly from the ideas of the participants; during this process codes were used to define the teacher or student whose quotations have been taken (T1M, states that the first interview of a teacher has been made with a male; S1M9 states that the first interview of a student has been made with a male from the 9 th grade).
Results
The Perceptions of Teachers and Students about What Discipline Is
Example answers of the participants as well as the themes and codes to the question "What do you understand when discipline is mentioned, how do you define it" are summarized in Table 1 . As seen in Table 1 , the teachers defined discipline mostly as a system (f:14), self-control (f:13) to provide the necessary teaching environment/order (f:10); followed by obeying the rules (f:8), respect for yourself and others (f:8), a protection mechanism (f:8) and education (f:5). The participating teachers emphazied the harmony of the variables such as teachers, students, materials, classroom settings etc. (f:3) and the continuing of the educational activities (f:3) under the system theme. Reaching the target of the course, being able to get ahaed in the direction of the goals, a road leading to success, being able to work together, and applying the teaching activities as required are following. For example: T6F stated her idea as "…Discipline is achieving and realizing the teaching goals completely and on time", while T4F stated her idea as "…to provide harmony in the classroom and managing the materials, teaching methods and students in accordance with each other while employing the teaching activities in the classroom." The teachers who stated that discipline means self-control explained this as controlling feelings (f:3) and behavior (f:3). For example: T11F stated her idea as "…to arrange our behavior according to the time and location. So, we are oriented towards a target", whereas T5F explaned it as "to realize whatever we planned on that day, despite all obstacles". Two quotation examples from other teachers' explanations are given below:
it means individuals behave and request their rights by knowing the responsibilities of the educational environment" T14M "Discipline is a process of gaining self-control for the students. To completely provide conscience and ethics as well as realizing the promises related to this in a timely fashion" T16M
Ten teachers who perceived the relevant teaching environment as discipline generally emphasized the orientation of the students towards a target (f:2), managing the teaching process (f:2) and establishing the required conditions for effective teaching (f:2). The teachers whose discipline perception is obeying the rules see rules as an instrument for reaching the target. For example: T10M stated his ideas as "…discipline means all actions to make the students obeying the classroom rules, enabling the students to behave properly" whereas T15M explaned it as "Discipline is a whole set of rules and attitudes needed for the educational environment or system to function properly". Respecting each other and yourself, a protection mechanism, providing the necessary teaching environment and educational process are further definitions of the teachers related to discipline. Below are sample quotations of the teachers' ideas: The students defined discipline as self-control (f:16), obeying the rules (f:13), as well as respecting others and yourself (f:13). According to the students, self-control mostly means accomplishing your responsibilities, behaving according to the social environment and controlling your behavior. For example: S9M11 explained it as "…discipline is the process of controlling the behavior towards the direction of the objectives", while S5M10 said "…it means doing your duties and processing everything regularly. It means living according to one's nature and environment, in other words, not changing the order you live in and keeping the harmony around alive". S11M11 explained it as "It means acting together regularly and being responsible for an aim, in other words for a significant framework". While most students who perceive discipline as rules, emphasized making the students obey the school and classroom rules, a few students mentioned social rules. The students who defined discipline as respect to themselves and others mostly stated -like the teachers-respecting the others' rights and responsibilities (f:6). In addition to this, when Table 1 has been examined, it was seen that a few students consider respecting themselves, acting by putting themselves into the others' shoes and behaving owards other creatures well within this topic. While the students who perceive discipline as a protective mechanism stated their ideas as providing a life like a human being, solving problems, being able to claim one's rights; the students who perceive discipline as a system emphasized acting according to a plan, comply with the required duties, knowing its aim. Quotation samples from the ideas of the students are given below:
" 
Perceptions of Teachers and Students What Discipline Is Not
Themes and codes taken from the examples and explanations of teachers and students of what discipline is not are summarized in Table 2 . The explanations of the students related to what discipline is not solely concentrate on bullying (f:16), themes of being passive/passivized (f:14), negative personality features (f:11), academic success (f:6) and martial law (f:5). The students defined bullying as shouting/scolding (f:8), using force (f:8) and applying physical violence/hitting (f:7). For example, S14M12 explained this subject as "…discipline is not forcing someone to accept or realize something by demonstrating force", S5F10 said "…discipline is not achieving something through fear or violence" and S3M9 told that "Discipline is not adapting to the necessary by force". The students who stated that discipline is not passivizing the individuals or behaving passively described this situation as obeying the instructions (f:14) accepting everything without scrutinizing (f:8), being silent about the events (f:8) and working with causing fear (f:3). S8M10 explained this subject as "accepting everything without any scrutinity and applying it is not discipline" and S13M11 stated his idea as "not thinking, accepting everything, and doing everything without adding any individuality cannot be discipline". The students who underlined that discipline is not martial law mostly emphasized applying all rules one-by-one (f:2), making permanent inspections (f:2), and controlling the behavior of the people permanently (f:2). Quotations are given below: 
Teacher and Student Ideas Related to Behavior Determined to Be Discipline Problems
Behavior which has been qualified as discipline problems by teachers and students are given in Table 3 . As seen in Table 3 , the teachers qualify rudeness (f:16), being uninterested in the course (f:14) and preventing the course (f:14) as a discipline problem. Not realizing one's responsibilities (f:10), bullying (f:6), harming the environment/materials (f:5), behavior against the directives (f:6) follow these. The behavior the teachers mostly emphasized under the rudeness theme are interrupting (f:7), telling a lie (f:6) and swearing (f:5); some teachers mentioned taking others' belongings without permission, complaining, giving a nickname and insulting. Quotations from some of the teachers' explanations are given below: When Table 3 is examined, going in or out during the course (f:6) and making noise (f:4) in the behavior preventing the course theme are prominent; in the theme of not realizing the responsibilities, not bringing the school materials to school (f:9), in the bullying theme fighting and in the theme harming the environment, writing something on the school walls are prominent. Not obeying the school directives and using narcotics are other discipline problems which the teachers mention. Quotation examples from the explanations of the teachers related to these behaviors are given below: As can be seen in Table 3 , the students have the same ideas as their teachers about behavior that should be subject to discipline, they mostly emphasized rudeness (f:15), being uninterested in the lesson (f:9) and bullying (f:9). While the students mostly mentioned being disrespectful and swearing as rude behavior, the teachers emphasized bullying and being interested in mobile phones in the theme of being uninterested in the lesson and bullying. For example, S12M11 Table 3 is examined, it can be seen that only a few students, compared with the teachers, qualify preventing the course and not fulfilling the responsibilities as a discipline problem, while more students qualify harming the belongings and environment as a discipline problem. 
Teacher and Student's Ideas about Discipline Problems Occuring the Most
In this part, the teachers and students were asked about the discipline problems occurring the most in the classroom and at school; their explanations are summarized in Table 4 . Table 4 is examined, it can be seen that the teachers mostly emphasized rudeness (f:14), not fulfilling the responsibilities (f:9), preventing the lesson (f.8) and being uninterested in the lesson (f:7). The behaviors in these themes are interrupting others, swearing, speaking badly, being against the teacher, not bringing the teaching materials to school, making noise and playing with the mobile phone. The teachers who think that interrupting others is mostly made as a joke with each other and for joy stated that swearing is used as a common language between the students. They told that such behavior decreases their motivation and they feel cold towards their profession and explained their ideas as " When Table 4 is examined with regard to the students, it can be observed that the perception is not different from the teachers, as rudeness (f:13), preventing the course (f:12), being uninterested in the course (f:8) and not fulfilling the responsibilities are mentioned most. However, according to the students, rude behavior happens not towards the teacher but towards each other. For example, S2M9 explained this subject as "…there are too many male students in the classroom, they are behaving like bullies and swearing" and S13M12 stated his ideas as "…there is always disrespect and bad talk, our friends are tense and they create a strained environment, making the lesson boring and tense. Sometimes they take or use our belongings without any permission. Especially during exam periods they take our pencils". The students think that behavior related to preventing the course is experienced most in the classroom, while not fulfilling the responsibilities occurs less. The students who think like their teachers about being uninterested in the course, stated that playing with mobile phones and sleeping in the classroom happen the most.Some explanations from the students are given below: According to the explanations of the students, bullying (fighting, shouting, scoulding) and harming the environment/belongings (writing on the desks, walls, etc.) are experienced less compared to other behaviors.
Discussion
The teachers perceive discipline mostly as a system, self-control and establishing the necessary classroom environment, while the students perceive it as self-control, obeying the rules and respect to himself/others according to the results of this study. When examining related literature, it can be seen that discipline is defined as obeying the rules, controlling yourself, and obeying the social order (Başaran, 2000; Carter ve Doyle; Eggen & Kauchak, 2001; Haroun & O'Hanlon, 1997; Kabaklı Çimen & Karaboğa, 2015; Nelsen, Lott & Glenn, 2000; Saygılı & Gürşimşek, 2008; Wainryb, 2006) ; preparing an educational environment according to the goals (Akpınar & Özdaş, 2013; Tunç, Yıldız & Doğan, 2015; Skaalvik & Skaalvik, 2009 ) and a learning process (Neff & Helwing, 2002; Raby, 2012; Sağnak, 2008) . Being systemic as well as controlled and establishing the necessary classroom environment for the students is the basic of effective learning and the social life for teachers whereas fulfilling the responsibilities, behaving according to the environment and obeying the rules is the basic of effective learning and the social life for the students. In this respect, it can be said that the participants emphasized fulfilling the roles and responsibilities expected from them in the school environment while defining discipline. Nowadays, a democratic life, democratic individuals, a democratic culture and human rights are the most emphasized concepts (Lee, 2007; Pala, 2005; Psunder, 2005; Saygılı & Gürşimşek, 2008) . Self-control, obeying the rules and respect are the basic features which the individuals should posses. So, the result could be the need of individuals in accordance with the social life who have positive personality, mental and moral features.
Another important result gained from this study is that the participants have the same opinion that discipline is not bullying, passivizing and martial law. Bullying, forcing, punishing, controlling, applying strict rules and limitations are behaviors preventing the individuals' internal discipline (Ayas & Pişkin, 2008; Başaran, 2000; Cotton, 2004; Geiger, 2000; Kabaklı Çimen & Karaboğa, 2015; Rosen, 2005; Stephens, Kyriacou & Tonnessen, 2005; Sheets,2002; Temel, 2005) . However, research shows that an implementation of discipline based on bullying and forcing occurs extensively at schools (Ayas & Pişkin, 2011; Cheraghi &Pişkin, 2011; Çetin, 2013; Gökyer & Doğan, 2016; Farmer, 1999; Kabaklı Çimen & Karaboğa, 2015; Kiptala, Okero & Kipruto, 2011; Kochenderfer-Ladd &Skinner, 2002) . So, the result demonstrates that discipline is provided like this at the school where the study has been performed. Today, discipline is not only defined as stopping negative behavior and its negative effects but also as helping the individuals to control themselves, realizing their rights and responsibilities and respect (Akpınar & Özdaş, 2013; Dağlı & Baysal, 2011; Pattie, 2000; Swinson & Cording, 2002) .
Although an implementation based on force and bullying enables public order, it prevents the individuals' meeting of their needs and therefore is not preventing aggressive behavior (Humpreys, 1998) . The participants' emphasize that discipline does not mean forcing or controling could be justified from their idea that it is not functional and that the implementations at school are limited in terms of justice, equality and basic rights. The students' statement that it prevents a meeting of their needs as well as the questioning of rights and freedom in their explanations supports this idea.
The gained results indicate that the teachers mostly perceive rudeness, being uninterested in the lesson, interrupting the course and not fulfilling their responsibilities as discipline problems. This result is similar to the results of research made with teachers only (Sarpkaya, 2007; Siyez, 2009; Tunç, Yıldız & Doğan, 2015; Van Houtte & Stevens, 2008 ). An emphasizing of the teachers of behavior negatively affecting the teaching process can be a result of their responsibility of properly carrying out the teaching activities. Not reaching the goals of the class because of any reason can cause problems for the career of the teachers. In this situation, it can be said that the teachers prefer behavior which directly affects their academic activities. The students differ from their teachers, emphasizing behavior such as bullying and forcing as well as harming the belongings and environment. Particularly, fighting and swearing to other are mostly observed between male students (Akpınar & Özdaş, 2013; Lewis, 2000; Lopez & Emmer, 2002) . The students emphasized that such behavior is against them and that they have been disturbed by this subject. In this respect, it can be said that students primarily describe misbehaviors which are harmful for themselves as discpline problems. A reason why behavior such as harming the belongings/environment, not obeying the directives and using drugs were reported by the students could be that these behaviors are experienced when the teacher is not in the classroom or when students are out of the classroom.
According to the findings of the research, the participants have the same opinion about rudeness, preventing the course, being uninterested in the course and not fulfilling the responsibilities as the most experienced discipline problems. In the related literature, it can be seen that high school students mostly have problems with their lessons (Kyriacou, Avramidis, Hoie, Stephenes & Hultgren, 2007; Kulaksızoğlu, 2009; Stephens, Kyriacou & Tonnessen, 2005; Sadık & İnal, 2011; Siyez, 2009; Tunç, Yıldız & Doğan, 2015) . It is very normal for people to assign different meanings to the content of problems, although they focus on similar problems, since they evaluate the cases from their own perspective. The reason for that is that which behaviors are perceived as discipline problem can change according to the environment, conditions, the individual's behavior and the ones being affected by the behavior (Carotenuto, 2011; Gregory, Cornell & Fan, 2011 , Proter, 2000 Watkins & Wagner, 2000) . However, self-control requires the individual to think about negative effects of behavior before realizing the action not only towards him/herself but also towards others and the environment.
Finally, this research indicats that the perceptions of students and teachers about discipline are positive, they mostly criticized the implementation to provide discipline. Although the students and the teachers have a common perception about behavior which is not relevant at the school or in the classroom environment, it can be seen that the behavior has only been evaluated from one angle. The research indicates that similar problems occur at high schools and that the problems of the adolescents are related to the social relationships between each other as well as their courses. According to these results, recommendations are given below:
• Discussing the negative effects of misbehaviors from different perspectives (on individuals, on others and on the environment) while giving explanations about the disciplinary and behavioral rules in the classroom and at school
•
Enhancing the skills of teachers for drawing the attention of the students towards their course, providing motivation and assigning academic duties,
Providing guidance support to develop the social skills of the students,
• Performing studies where the students can express their mutual expectations, proposals for and critic of discipline and discipline implementation for teachers and students (meeting, workshop, seminar,etc.) • Arrangements to keep mobile phones out of the classroom.
